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Communicative language teaching approach in the
development of speaking skill

Enfoque comunicativo de ensefianza del lenguaje para el desarrollo de la
habilidad del habla

Nataly Giovanna Oviedo Guado. ! & Jazmina lvonne Mena Mayorga. 2

Abstract. https://doi.org/10.33262/cienciadigital.v5i4.1865

Introduction. Oral communication is perhaps the most important skill while learning a
foreign language. The conventional English teaching method that is applied at the
different educational levels based on grammar and writing, does not allow the
development of the necessary communication skills. The communicative teaching of
language has been the subject of this research, in which its effectiveness has been treated
using different resources and skills. Objective. This research aims to apply
communicative language teaching activities to determine its effectiveness in the
development of the speaking skill, in the second-year of Bachelor Education in a
secondary institution in Riobamba, Ecuador. Methodology. A field, descriptive,
prospective, longitudinal, quasi-experimental and quantitative research was carried out.
The universe was made up of 94 students at that level. The sample equivalent to the
universe was organized into two groups, one experimental and one control, with 47
students each. A diagnostic examination and a final test were applied for both groups,
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which during the time between both tests, followed different teaching-learning
approaches. In the control group the traditional method was applied and in the
experimental group, the communicative approach to language teaching. Results. The
results showed that although both groups improved their performance in speaking, in the
experimental group the increase in speaking ability was greater than in the control group.
Conclusion. It was concluded that the application of communicative language teaching
activities was effective in development of the speaking skill.

Keywords: language teaching, active teaching methodologies, communicative skills
assessment, collaborative learning, communicative competence.

Resumen.

Introduccion. La comunicacion oral es quizas la habilidad mas importante al aprender
una lengua extranjera. EI método convencional de ensefianza del inglés que se utiliza en
los niveles educacionales, basado en la gramatica y la escritura no permite el desarrollo
de las habilidades comunicativas necesarias. La ensefianza comunicativa del lenguaje ha
sido objeto de investigaciones, en las que se ha tratado su eficacia mediante el uso de
diferentes recursos y habilidades. Objetivo. Esta investigacion tiene como objetivo
aplicar las actividades de la ensefianza comunicativa del lenguaje para determinar su
efectividad en el desarrollo de la habilidad del habla en estudiantes de segundo afio de
bachillerato de la Unidad Educativa Salesiana “Santo Tomas Apodstol”, en Riobamba,
Ecuador. Metodologia. Se realizé una investigacion de campo, descriptiva, prospectiva,
longitudinal, cuasi experimental y cuantitativa. El universo estuvo conformado por los 94
estudiantes de ese nivel. La muestra equivalente al universo, se organizo en dos grupos,
uno experimental y otro de control, con 47 estudiantes cada uno. Se aplicé un examen
diagnostico inicial y una prueba final para ambos grupos, que durante el tiempo entre
ambos test, siguieron enfoques de ensefianza aprendizaje diferentes. En el grupo de
control se aplicd el método tradicional y en el grupo experimental, el enfoque
comunicativo de ensefianza del lenguaje. Resultados. Los resultados mostraron que
aunque ambos grupos mejoraron su desempefio en la expresion oral, en el grupo
experimental el incremento de la habilidad del habla fue mayor que para el grupo de
control. Conclusion. Se llegé a la conclusion de que las actividades interactivas
aplicadas, como los dialogos, los juegos de roles y el intercambio de informacion, fueron
efectivas para desarrollar la destreza en el habla de los estudiantes.

Palabras claves: ensefianza de la lengua, metodologias activas de ensefianza, evaluacién
de habilidades comunicativas, aprendizaje colaborativo, competencia comunicativa.

Introduction.

The globalization process has influenced all aspects of society in the world (Chavez et al.,
2017). Learning a second language is necessary not only for daily live situations but also
to improve professionally (Veloz & Mancero, 2017), (Chavez et al., 2017). English is the
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universal language, and it is learned by people all over the world (Veloz & Mancero,
2017). 1t is considered “lingua franca” because it is present in most of the literature and
audiovisual materials in the world (Aristizabal et al., 2020), (Chavez et al., 2017). That is
why it is necessary to take advantage of the teaching at all educational levels to achieve
the English learning in an integral way. Also, for the development of the four basic skills:
reading, writing, listening and speaking (Veloz & Mancero, 2017).

Although the Ministry of Education in Ecuador established by a resolution in 2014 the
study of English from the second grade of Basic General Education to the third year of
Bachelor Education and the State has allocated resources to improve the way of teaching
English through training and educational programs for teachers, learning does not reach
the desired levels (Barrera & Barragan, 2017), (Fabre et al., 2016), (Sanchez & Pérez,
2020). In 2016, the English curriculum was refined considering the communicative
teaching approach as its main aspect (Toro et al., 2019).

The Common European Framework of Reference (CEFR), which emerged in 2002,
unified the way of organizing teaching to achieve communication in English for students
in the region and it has been adopted as valid in other parts of the world (Castro et al.,
2016). It established six levels of learning, indicated with the letters A (elementary level)
B (intermediate level) and C (advanced level) and stages 1 and 2 for each one (Castro
et al., 2016).

However, most of the teachers in Ecuador do not have the necessary language skills
established by the B2 level (Castro et al., 2016), (Barrera & Barragan, 2017). There is no
national strategy to teach English (Castro et al., 2016), (Toro et al., 2019). The approach
applied is based on the study of grammar, writing and reading comprehension, so students
do not feel motivated and do not acquire enough oral and listening skills (Loor et al.,
2018), (Barrera & Barragan, 2017), (Toro et al., 2019), (Halbach, 2019).

It is known that human beings are prepared to speak before they learn to read or write,
but oral expression is the most difficult skill to acquire, once they have passed childhood
and the language of origin has been learned (Leong & Masoumeh, 2017), (Toro et al.,
2019). This is also due to the low levels of development of this skill at schools. Students
feel more confident when reading or writing but speaking is difficult for them, since
teachers do not apply strategies to create these skills (Toro etal., 2019). However, if
someone is not able to speak, it is considered that they do not have command of the
language (Farabi et al., 2017).

It is necessary to modify the approaches and strategies applied in teaching (Castro et al.,
2016). Teachers, in addition to training, must use innovative ways that put into practice
methods that allow students to understand, interact and achieve the curriculum standards
established in English programs in Ecuador (Castro et al., 2016), (Fabre et al., 2016),
(Sanchez & Pérez, 2020). The communicative approach, which emerged since the 70s of
the last century, is the way of teaching the language that has predominated for the last 30
years in the world and it is proposed as an effective way for the development of

Desarrollo Pagina 8



C Ciencia
Digital ISSN: 2602-8085
Vol. 5, N°4, p. 6-26, octubre-diciembre, 2021

communication skills in students (Abreus & Haro, 2019), (Castro et al., 2016), (Carrera
& Saulo, 2015).

The Salesian Educational Unit "Santo Tomas Apdstol™ in Riobamba, is not an exception
in Ecuador. Although students have received English as a subject in previous years, most
of them do not use English in a conversation in the class and they prefer to do it in Spanish
for several reasons: inhibition, embarrassment, lack of knowledge or interest in the topic,
insufficient vocabulary, too many students in the class group and comfort to speak the
mother tongue (Leong & Masoumeh, 2017). The teacher must take them into account to
work consciously. In the last four years, the Content and Language Integrated Learning
(CLIL) approach has been applied in this educational center, using Cambridge materials.
This approach has two objectives, learning the language and acquiring knowledge and
culture about the matters that are used to classes support (Reyes et al., 2020). CLIL is
considered as one of the most effective in the development communicative skills (Pinto,
2019). Although it can be more motivating for the student than the traditional method, it
requires an accurate methodology from the teacher so that the language serves as a vehicle
for content, which is not always achieved (Halbach, 2019). Consequently, students
continue without developing the necessary communication skills.

But there is motivation on the part of some teachers and students to implement different
forms of teaching English that promote oral expression. That is why it is necessary to try
another approach that takes advantage of the motivation that exists in learners and
teachers for the development of this skill. With the hypothesis that the application of the
Communicative Language Teaching approach can be an effective tool in the development
of speech skills in high school students, a research was carried out.

The research aims to apply the Communicative Language Teaching activities in the
development of the speaking skill in second-year students in Bachelor Education at the
Salesian Educational Unit "Santo Tomas Apostol.” Specifically, the research aims to
define the Communicative language teaching approach and the speaking skills, to
determinate the effectiveness of Communicative Language Teaching activities in the
development of the speaking skills and to identify if students’ response towards
communicative language teaching activities is favorable.

Theorical Framework

Communication is the process by which ideas are sent and received (Parrales et al., 2018).
In the communicative approach, it takes special importance since communication,
together with the activity that emerges from it, is the basis of the teaching-learning process
(Castro-Miranda et al., 2018). Communication is language (Richards & Rodgers, 2014).
Language skills are the ways in which the use of language manifests itself and are the
four basic abilities.

Communicative language teaching (CLT) is the whole of principles and objectives to
allow learning language using the classroom activities that best facilitate the development
of the communicative competence (Richards, 2006). The methodological principles of
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CLT are: to produce a real communication in a real context; be tolerant with learner’s
mistakes, since he must develop his communicative competence by himself; provide him
opportunities to develop accuracy and fluency; achieve the learning of the four basic
language skills in a comprehensive and simultaneous way and ensure that the student is
able to induce the rules of grammar. These principles should rule the teaching of the
language and classroom activities.

Communicative competence is the ability to transmit coherent and organized oral and
written information (Almanza et al., 2019). Speaking skill is the communicative process
of exchanging ideas and feelings in a given context and in such a way that they are
understood (Beltran, 2018). So, the speaking skill is oral communicative competence.
Developing this skill allow to speak fluently and accurately (Beltran, 2018). Richards
considers that communicative language teaching aims to develop the main sub-skills,
fluency and precision, through the practice of interactive activities (Richards, 2006).
Fluency occurs when the speaker can maintain a comprehensible communication without
interruptions despite his limitations. That is possible if a communicative strategy is
applied. The accuracy is the ability to use the correct form of language and intonation and
it has to do with grammatical aspects. Accuracy support grammar learning from
communicative approach. Fluency and accuracy training by these appropriate classroom
activities, conduces to develop other sub-skills, like pronunciation, vocabulary and
interaction (Beltran, 2018). Speaking skill can support the language sub-skills and
mutually, the training of these skills can improve speaking skill.

Richards proposes several types of activities that allow the development of sub-skills
(Richards, 2006). Fluency can be developed through role plays, as these allow students
to express themselves freely and with completely improvised language. Dialogues are
activities that develop accuracy. This author refers other activities that promote the
development of oral expression such as information-gap, information-gathering, opinion-
sharing, and task-completion. Information-gap activities are related to the exchange of
necessary information.

For these, students can be organized into two groups, each with a part of the information,
so that they have to interact with each other to obtain the information they need. In
information-gathering activities, students conduct interviews, survey and search for
information. The opinion-sharing activities, aims to make judges and analysis about a
subject. Task-completion activities consist on completing information. All these types of
activities develop the four basic skills and involves an effort from the student to produce
the language in real contexts (Quifionez, 2016).

The communicative competence must be used to different purposes and functions at
formal and informal situations in a real context (Richards, 2006). It is not only about
developing speech, but also writing in the form of text production (Almanza et al., 2019).
But in addition, listening and understanding are skills associated with these processes,
where the role of the person who speaks or writes and the person who listens or
understands is continually exchanged between the interlocutors (Leong & Masoumeh,
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2017). The interwoven of the four basic skills language develop the associated sub-skills
such as knowledge of vocabulary, spelling, pronunciation, syntax, meaning and usage
(Oxford, 2001). The teaching of all these abilities leads to optimal learning, which is
known as the integrated-skill approach (Oxford, 2001). That is why the communicative
approach must be applied on a broad sense, so that the student acquires the four basic
skills (Quifionez, 2016).

Table 1 shows a comparison between Traditional method and Communicative language
teaching regarding the main learning objectives and other differences.

Table 1. Traditional and Communicative language teaching approaches differences.

Traditional method Communicative language teaching

Main
objective
Grammar  Deductive (repetitive practice  Inductive (productive practice)
approach  and memorization)
Roles of  Focus on the teacher and the Focus on the student, as an active
teacher and knowledge to transmit. The learner, who must produce his own
student student is a passive learner. knowledge by relationship with the
classroom mates. The teacher
facilitate, guide and monitoring the
learning process.

Grammatical competence Communicative competence

Main skills Writing and reading Speaking and listening mainly, but
also writing and reading

Main sub- Vocabulary Fluency

skills Comprehension / translation Accuracy
Vocabulary

Pronunciation
Interaction / comprehension
Classroom Activities to do by the student  Interactive activities between pairs or

activities  individually (reading texts, groups of students that cooperate to
answer written questions, filling each other (produce dialogues, role-
blank spaces exercises). play, information-gap, task-

completion, information-gathering
and opinion-sharing activities).
Classes Literature and book text Daily’s live situations that involve to

subject contents. students (real context).
Developed by: The author (based on information obtained from Communicative Language Teaching
Today, by Richards, J.)

Communicative approach, due to its particularities, results more motivating for the
students than Traditional method, hence the learning is facilitated (Beltran, 2018).
Communicative approach aims to practice the knowledge acquired in the classroom in
everyday situations (Escalona et al., 2020). The subjects of the classes must be related to
aspects of the students' daily life. So that, it is necessary for the teacher to know the
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student's context, their preferences and interests in order to introduce them to learning
English (Pinto, 2019).

The roles of teacher and learner change regarding to the traditional method (Richards,
2006). The student became an active agent, as the center of learning-teaching process,
thus increasing the level of learning, personal growth and skills for the development of
speech (Loor et al., 2018), (Fuertes, 2017). Instead of the traditional lessons taught by the
teacher, interactive activities are carried out in duos or groups, focused on the student,
which reduces their stress and creates a positive environment for learning (Loor et al.,
2018). The teacher facilitates guides and monitors the process (Loor etal., 2018),
(Nofuentes, 2019).

Communicative approach uses several learning methods, among which are cooperative
and task-based (Quifionez, 2016), (Nofuentes, 2019). Some authors call the union of these
methods an eclectic approach (Fuertes, 2017). They must be supported by appropriate
and well-selected instructional materials (Richards, 2006). Its effective application
depends on the practice of three principles: communication, associated with the
development of specific tasks or roles, in contexts of interest and with meaning for the
learner (Richards & Rodgers, 2014).

Cooperative learning is an innovative mode that adapts to this approach, since it is based
on the creation of collective knowledge, through multidirectional communicative
interaction between students and with the teacher (Loor et al., 2018). This increases the
opportunity for each student to put their communication skills into practice, so the
participation of everyone in the classroom should be encouraged, as the best place to
express themselves in the language (Beltran, 2017), (Escalona et al., 2020). But it also
considers independent and individual study as an important and necessary part of learning
(Carrera & Saulo, 2015).

Similarly, task-based learning is another way to favor exchange and communication, as
it involves the student in class discussions, role-playing and others. It arose in the 80s of
the 20th century, as a branch of the communicative approach and it is based on a
succession of tasks about a specific topic (Nofuentes, 2019). Tasks are classified as real-
world and pedagogical (Richards, 2006). The real-world tasks are associated with
interactive activities and the pedagogical tasks have to do with the ways in which the
content learning mode is produced (Arcila & Velazco, 2016).

Methodology.
Research, universe and sample.

Between September 2020 and March 2021, a field, descriptive, prospective, longitudinal,
quasi-experimental and quantitative research was developed. That is why the research
was carried out over time, with measurements of variables at two different moments to
determine the effect produced on the development of oral skills, in students after applying
the CLT activities (Calderon & Alzamora, 2018).
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The universe was made up of 94 students of that level. The sample, equivalent to the
universe, was organized into two groups, one experimental and one controlled, with 47
students each.

The course had the same objectives according to the teaching level and the same
evaluations were applied to both study groups. Each study group carried out the course
following different teaching-learning methods or approaches. Both groups had 40
minutes classes two times a week to carry out the planned activities of the course, using
the traditional teaching method, based on the analysis of grammar rules, vocabulary and
text comprehension (Richards & Rodgers, 2014), (Sanchez & Pérez, 2020). The written
work prevailed over the oral. In addition, a monthly meeting was arranged with both
groups, with the same content and didactic material for the classes. The control group
used in these meetings the Traditional teaching-learning method. But the experimental
group used the Communicative Language Teaching approach and its interactive and
productive language activities on real context, such as dialogues, role play and
information-gap. This way it was created an interactive environment between the students
in the classroom in order to develop the communicative competence.

The sequence of activities within these classes was in general the following: student’s
presentation of the outcome of the independent work oriented in the previous meeting,
teacher’s presentation of the lesson’s topic with the support of didactic materials, a
presentation by the teacher of the tasks to be carried out by the students on the basis of
the topic, elaboration of tasks by the students in each team, presentation of oral and
written results, general discussion, evaluation of the activity with the students and
orientation of independent team work. This sequence of tasks was proposed by different
authors, except that regard to independent work (Willis & Willis J., 2013), (Richards &
Rodgers, 2014), (Fuertes, 2017). But independent work was added as an important
complement to cooperative learning (Carrera & Saulo, 2015).

Instruments and variables.

Evaluation is the most effective instrument to measure the educational results of students,
that is why it has been used in several researches to measure the effectiveness of the
application of the communicative approach (Carrera & Saulo, 2015), (Arcila & Velazco,
2016), (Marafion et al., 2018), (Escalona et al., 2020). So, an initial diagnosis (pre-test)
similar to the Cambridge PET (Preliminary English Test) for Al level was applied, in
correspondence with the knowledge that students should have reached in the previous
course. To finish the research, another exam was carried out, similar to the PET test for
A2 level (post-test) according to the course’s objectives. The same exams were applied
to both groups that included the Part One of the PET, regarding speaking section, with
the production of interactive dialogues. The PET tests are internationally recognized, so
it guarantees its validity and reliability.

The evaluation of the students in each class also constituted a tool for learning, by
increasing their attention and concentration on the contents (Weeden et al., 2002). The
evaluation took on special characteristics when the student appeared as evaluator of his
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own work based on a reflection of the group about the learning achieved (Beltran, 2017),
(Garcia-Sanz, 2020). This was also a factor which encouraged communication. Leaders
were selected by work teams, to facilitate the organizational work of the teacher and
encourage the leading and active role of the student in their learning. Independent team
work was oriented to be presented the next meeting.

The variables used in the research were pronunciation, fluency, vocabulary, interaction
with the group and accuracy. These are the sub-skills that constitute the main factors that
influence the speaking skill (Beltran, 2018), (Chirogue, 2020), (Leong & Masoumeh,
2017). Therefore, they were taken as indicators for the evaluation. Students were assessed
without prior knowledge of the test’s content.

The grades obtained by the students were counted and expressed in percentages in relation
to the total and as a rubric average. The results achieved by the students in both tests were
compared to determine the effectiveness of the application of the communicative
approach in the development of communicative skills.

Materials and Information Communication Technologies (ICT).

The classes were developed on line way due to the needs imposed by the Covid-19
pandemic.

Information and communication technologies (ICT) were used to carry out distance
meetings and contacts, as well as to send the necessary didactic material to students of
both groups and interact with them. Regarding the use of hardware, available computers
and mobile devices were used. The digital platforms Google Classroom and Cambridge,
Messenger and WhatsApp were used as software.

WhatsApp and Messenger have communication channels such as chat between two
people or in a group, video calls and documents sending (Ministry de Education of Chile,
2020). It is accessed by mobile phones. The use of digital platforms has proven to be quite
useful to encourage motivation among the students. (Sung etal., 2016), (Kim et al., 2016).

Google Classroom integrates with other Google tools like Google Docs and Drive and
enables online collaboration. Its access is free (Ministry of Education of Chile, 2020). It
facilitates the work of the teacher and the development of oral and written skills in the
production of the language, since it offers a variety of resources for that (Rivera, 2020),
(Lorenzo, 2019). Teachers can send messages, share videos, documents, web pages,
assignments, follow students in their activities, evaluate them in real time, and interact
with students and other teachers. Besides, it has a mobile application, which facilitates
online exchange and communication (Lorenzo, 2019).

The classes were supported by teaching materials. Digital text material was used for both
groups. The Cambridge platform, world renowned in the context of teaching English, was
also used (Castro et al., 2016). This platform offers materials for learning English at all
levels and allows students to prepare themselves for the internationally valid certification
exams (Hilinger & Pérez, 2019). It provides students and teachers, with appropriate books
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and interactive and motivating channels. Besides, it facilitates the study of the language
through monitoring and teacher guidance, making it a useful tool for teaching English in
schools at any educational level.

Bibliographic research.

A bibliographic review of scientific articles, books, papers and thesis was also carried out
with the support of Google Scholar, to search for criteria and results of similar research
in order to compare different criteria.

The research was carried out using the keywords and related topics. Documents published
as of 2016 and recognized authors were preferred. Besides, the incorporation of national
bibliography allowed gaining knowledge of the problem within the country.

Over 161 documents were reviewed, out of which, 42 were chosen as bibliographic
references based on their contribution to the objective’s achievement. The reference lists
of the consulted authors also served to locate updated and interesting documents.

Mendeley Desktop was used for the organization and management of bibliography, as
well as for the analysis of the information.

The analysis and synthesis of the results allowed verifying a higher level of oral
expression skills inside the experimental group.

Results and discussion.

The results of the pre-test and post-test of the students and grade average by each study
group appears on the tables 2 and 3.

In order to simplify the organization of the data, the students who achieved the same score
in each sub-skill and the same total score, were regrouped in the same position within the
table.

Table 2. Pre-test results for the experimental and control groups.

Experimental group Control group
Students
Students g1 5 3 4. 5, S 1 2 3 4 5
(amount)
(amount)
4 8 0 2 2 2 2 2 8 2 2 2 0 2
3 8 2 2 0 2 2 2 8 22 0 2 2
3 8 2 22 20 2 8 112 2 2
2 8 2 0 2 2 2 2 8 2 0 2 2 2
1 8 211 2 2 2 8 12 2 21
2 7 1112 2 1 8 22 211
1 7. 21112 1 8 22 2 0 2
1 7012 2 2 1 8 2112 2
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Table 2. Pre-test results for the experimental and control groups. (continuation)

Experimental group Control group
Students 1 3 Students
(amount) ' ' " (amount)

1 2

o1

S 1 2

RlRrRr(RPRrRIMdDNS|-

[EEN
o

Moo |o|o|o oo | oo | oo ||
PR [([OOFRININDINDININDIFR|IFPIFPIFP[FP|N
RININIFPIFRPINDNIOININIFRIRPRINIFRPIRINDIND| DN
RP|IOINFR(IFPINDNNOIFRIFPIFPIFPIFPIN(RFP|PF
L D = i = i I D i e
Ol |OIR|RP|IO|IRPIN|O|IR|FP|IFP|INDIFL|N|F

NG

RlRr|lRrRlOR|IRPR|IPIR|IRIRPRRPIRPININ(RP|R|R[P(N

Nolojajojlajo|lo|olo|o|o oo | oo |N|IN (NN~
P RO IFP|IFPIO|IFR|IOIFP|FPIFP|FPIFP|IOIFP|IOINO|FR (N[
RPINNIOIRIFPIRPIDINIDIRPINDIRPIRPIRPIRINRFRINRFP(NN
OlR|OIN|IOIR|IRP|IPINDINIPINDINIRPINDIDINDNIDININD(RIND| W
OlR|INIRINIFR|INOIN|IOIR|IRIOININ(FR[INO|R|IFR|(FRIFL| &
N(OIFR|IFPIFPIPININIOIRPINIOIN|IFP|RP|IFPIRPININDIN|(FR|R| O

[EEN

Grade o, g 4 ¢ Orae o, 4 1 1
average average

Note: 1.Pronunciation / 2.Fluency / 3.Vocabulary / 4.Interaction / 5.Accuracy / S: Total score.
Source: Pre-test results.
Developed by: The author.

Table 3. Post-test results for the experimental and control groups.

Experimental group Control group
Students 1 2 3 4 5 Students 1 2 3 4 5
(amount) (amount)

2 10 2 2 2 2 2 2 9 2 21 2 2
5 9 1 2 2 2 2 3 8 2 2 2 0 2
4 9 2 1 2 2 2 2 8 2 2 2 1 1
3 9 2 2 1 2 2 2 8 1 12 2 2
1 9 2 2 2 21 2 8 1 2 2 2 1
4 8 2 1 2 1 2 1 8 2 0 2 2 2
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Table 3. Post-test results for the experimental and control groups. (continuation)

Experimental group Control group

Students Students
(amount) L 3 " (amount) L2

4 1

RiRrRPRIRRPRIRIRPRWWOAIR[R[RL[RLN
(S RKe RN NN RENNENNENEENEENEENEe RNccRNc RN R ocHNoo)
RPIRRPIOINIFPINRFP|IRPIRPINNINNR|R-
RIRINNIRPINRFRPIRPIFRPIRPINDININDIRIN|(RDN
RPIRIRINNERPIRINDINIEFEINRIRIRIRIN
RINRPIRIRPIRPINDNDIR(IND RPN
RPlIRPIRPIRPIRPINRFPIRPINDNINRERINEFEPINDINDIND| O

RIRrINPFRP|IPIRPINRPIRPIRPIPIRPIRPINW®WIASR|-
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Note: 1.Pronunciation / 2.Fluency / 3.Vocabulary / 4.Interaction / 5.Accuracy / S: Total score.
Source: Pre-test results.
Developed by: The author.

Students at the end of the first-year in Bachelor Education must be classified within the
Al level of English, which means that they are able to understand and use simple
expressions and phrases from social life, with which they satisfy immediate
communication needs and interact in an elemental way (Castro et al., 2016), (Quifionez,
2016). However, Figure 1 shows the results of the diagnostic test (pre-test) that indicated
that more than 50% of the students did not reach the minimum necessary level. In
addition, there were no results within the excellent category. The data shows a similar
level in both groups.
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Figure 1. Pre-test results for the experimental and control groups regarding the
speaking skill, expressed in percentages in relation to each group.
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Developed by: The author.

Table 4 shows the results of the pre-test regarding the communication sub-skills.

Table 4. Pre-test results for the experimental and control groups communicative skills,
expressed in percentages in relation to each group.

Communication sub-skills (%0)
Pronunciatio  Fluency Vocabulary Interaction Accuracy
EG CG EG CG EG CG EG CG EG CG
With skill 34 255 404 42,6 36,2 53,2 38 36,2 38 38,3
Low skill 51,1 59,6 53,2 51 532 36,2 57 46,8 47 55,3

Without skill 149 149 64 64 106 106 43 17 15 6,4
Note: EG: Experimental group / CG: Control group.
Developed by: The author.

Although there are differences in the data for each group, their abilities are quite similar,
it which can be classified from medium to low. The homogeneity in both groups provides
a favorable starting point for making the comparisons at the end of the post-test.

At the end of the school year, students must reach A2 level, which involves, being able
to understand simple and everyday tasks, such as giving basic personal and family
information, explained their background, to shop, talking about places of interest,
occupations and environmental description (Castro et al., 2016), (Quifionez, 2016).

Figure 2 shows the results of the post-test, in which both groups showed that they had
improved their skills compared to the initial test.
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Figure 2. Post-test results for the experimental and control groups regarding
speaking skill, expressed in percentages in relation to each group.
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Developed by: The author.

But the experimental group performed better than the controlled group. The results of the
post-test for the experimental group indicated the fulfillment of these objectives in 91, 5
% of the students. However, in the control group only 70, 2 % of students achieved the
A2 level, and they were not fulfilled in 29, 8 %, who obtained deficient. This demonstrates
the effectiveness of the communicative approach and its methods for the development of
speech skills in students. In the experimental group, the students that were graded as
excellent show a slightly higher percentage than those of the other categories and the
number of students evaluated with deficient decreased notably, like in other investigations
(Mararion et al., 2018). However, in the research carried out by Carrera and Saulo, the
students evaluated as excellent did not exceed 10% in both groups (Carrera & Saulo,
2015). In the rest of the items, the results are similar, especially in regard to the significant
reduction of students evaluated with deficiency in the experimental group (Carrera &
Saulo, 2015), (Marafion et al., 2018).

Table 5 shows the results in the post-test, in relation to the communication sub-skills
achieved by the students.

Table 5. Post-test results for the experimental and control groups in relation to the
communication sub-skills achieved by the students, expressed in percentages in relation
to each group.

Communication sub-skKills (%)
Pronunciation ~ Fluency ~ Vocabulary Interaction  Accuracy
EG CG EG CG EG CG EG CG EG CG

With skill 426 255 404 44,7 61,7 66 70,2 34 745 553
Low skill 55,3 59,6 596 511 383 34 298 49 255 426
Without skill 21 149 0 472 0 0 0 17 0 21

Note: EG: Experimental group / CG: Control group.
Developed by: The author.
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Table 6 shows the average obtained by each group in the evaluation skills language in
both exams.

Table 6. Rubric average of experimental and control groups, in the pre and post-test.

Rubric: Rubric average

2. With skill

1. Low skill Pronunciation  Fluency Vocabulary  Interaction Accuracy
0. Withoutskill EG CG EG CG EG CG EG CG EG CG
Pre text 12 11 13 14 13 14 13 12 12 13
Post text 14 11 14 14 16 17 17 12 17 15

Note: EG: Experimental group / CG: Control group.
Developed by: The author.

The results of the experimental group were superior for all abilities. The controlled group
maintained its initial results of pre-test, in terms of pronunciation, fluency and interaction,
indicating a lack of training in these aspects.

The increment in vocabulary was the same in both groups. Increase of grammar skills,
measured as part of accuracy, was lower in the control group than in the experimental
group, despite the fact that these were elements worked on in the classes. This
demonstrates the effectiveness of the communicative approach in the development of
language skills, above the traditional method. This coincides with the findings of other
investigations (Chavez-Choque, 2016), (Arcila & Velazco, 2016), (Marafion et al., 2018).

Figure 3 shows the average obtained by each group in the evaluation of the five sub-skills
in the pre-test and in the post-test.

Figure 3. Trends of rubric average obtained by experimental and control groups, in pre-
test and post-test.
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Developed by: The author.

Although both groups improved their results, the increment in communication skills was
greater for the experimental group. This same trend appears in the results of similar
studies (Chavez-Choque, 2016), (Arcila & Velazco, 2016).
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If the results achieved by the students of the experimental group at the beginning (pre-
test) and at the end of the research (post-test) are compared, a radical change is observed
in the trend of the curves that describe each of the tests. On Figure 4 it is observed that in
the pre-test, the curve becomes zero in the excellent category and is maximized in the
deficient category. An opposite behavior occurred in the post-test, where the curve
reaches its maximum value in the excellent category and the minimum in the deficient
category. The final results were superior in all rubrics for the experimental group, despite
the fact that the meetings for communicative activities were not many or frequent, due to

the limitations of the course.

Figure 4. Comparison of the results for the experimental group in the pre-test and post-

test.
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Conclusions.

* The Communicative Language Teaching and its activities applied were

effective

to the development of the speaking skill in the second-year of Bachelor Education
at Salesian Educational Unit “Santo Tomés Apostol”.

Communicative language teaching approach introduces principles and objectives
that allow the learning process of a language to use classroom activities that best
facilitate the development of the communicative competence. The speaking skill
is the speaker’s communicative competence to transmit coherent and organized
oral information, using the sub-skills language to produce a real communication
in a real context.

The CLT activities applied, such as the production of dialogues, role plays and
information-gap activities, based on group work and task work, were effective to
develop the speaking skill. That was verified for the good results achieved in the
communication skills by the experimental group.

The students’ response towards communicative language teaching activities was
favorable because it increased their motivation and oral expression skill.
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